Abstract-Only through the materials reflecting the language used by native speakers, can language learners become pragmatically competent in a particular language. Traditionally, dialog as a special tool has been used by textbook writers to enhance learners' linguistic and pragmatic competence in EFL teaching situations. However, despite the need for such authentic materials, the content of most dialogs, in the Iranian EFL textbooks developed by the Iranian materials developers, seems to differ from the type of language used by native speakers. Therefore, the present study attempted to investigate the types and the numbers of speech acts included in Right Path to English and the New Interchange series. For this purpose, 225 utterances from each textbook were selected and analyzed based on the Searle's (1979) speech act framework. The reliability of results was checked by two independent inter-raters. To compare the speech acts included in the two textbooks, the Chi-square formula was employed. The results revealed that there is a meaningful difference between the speech acts used in the two textbooks.
I. INTRODUCTION
Pragmatics is a branch of linguistics, which investigates the language use in communication. According to Leech (1983, p . 1), "we cannot really understand the nature of language itself unless we understand pragmatics". From pragmatic perspective, language is used to accomplish tasks. In other words, we do things by uttering words. According to Yule (1996) , the act being performed as a result of uttering a sentence is called a "Speech-act" or a "Language function". Speech acts, as stated by Nunan (1999, p.131) , are "simply things people do through language, for example, apologizing, complaining, instructing, agreeing and warning". This notion to the language resulted in the "Speech act Theory" which is considered the central debate in pragmatics. According to Bates (1996) , the speech act theory was initiated in modern language philosophy by Austin in the 1962 and subsequently developed by others. This theory generally argues that when we use language, we are performing certain acts. As stated by Yule (1996) , Austin in his speech act theory distinguished three different types of act involved in or caused by the utterance of a sentence: a locutionary act -speaker's production and hearer's perception of meaningful linguistic expression -, an illocutionary act -the speaker's intentions of uttering a sentence -, and a perlocutionary act -the result or the effect of speaker's utterance on the hearer or listener.
The consideration of pragmatics as a very essential aspect of language teaching and course content development in particular has been emphasized more than the past. According to Rose and Kasper (2001, p. 3) , "in many second and foreign language teaching contexts, curricula and materials developed in recent years include strong pragmatic components or even adopt a pragmatic approach as their organizing principle". Textbook as a centre of curriculum and syllabus in most classrooms is not excluded from such considerations. The importance of textbook cannot be underestimated because it determines the students' both in-class and out-of-class learning activities.
One of the main problems of language teaching textbooks is artificiality of their contents. While, over the years, research on the problems in textbooks and course content has increased somewhat, the unauthentic materials in most textbooks continue to remain dominant. Lazaraton and Skuder (1997) claim that "even the most recent text fall short on the authenticity criteria used (formality, turn taking, quantity of talk, etc.). Grant and Starks (2001) believe that" not only is some of this textbook material out-of-date, it could also be criticized for not being an accurate reflection of the language that learners hear being spoken outside of the classroom". This artificiality is also observable in dialogues or conversation parts in most textbooks.
Dialogue is often considered as a central and more consistent part of most teaching textbooks because it is the most natural type of language that usually occurs among speakers of a language. Non-native speakers often try to acquire a native-like second or foreign language; therefore, they make any endeavor to produce language as it is used by native speakers of that language. On the importance of authenticity of language teaching materials, Boxer & Pickering (1995, p. 56) have claimed that "Only through the materials that reflect how we really speak, rather than how we think we speak, will language learners receive an accurate account of the rules of speaking in a second or foreign language". Despite the need for such authentic materials, the content of most dialogues used in English as a Foreign Language (EFL) or English as a Second Language (ESL) textbooks differs from the natural speech produced by native speakers. Even the textbooks including authentic conversations designed for communicative purposes are claimed to be inadequate. As a result, language teachers, materials developers and authors of textbooks have to investigate the type of speech used by native speakers in real life situations or analyze the textbooks authored by native speakers to explore appropriate materials required for their language teaching program.
The general sentiment related to the content of most textbooks is that they usually fail to provide the necessary and appropriate input in speech acts, and the materials they do present often differ from the type of speech used by native speakers in their everyday situations. It seems to the researcher that Iranian EFL course books are not excluded from this general view and they are not loaded with authentic natural speech acts.
Up to now, several qualitative and quantitative researches with various theoretical orientations have been conducted on ingredients of textbooks, particularly on the dialogues. The results of these studies helps teachers, content developers and textbook writers develop future textbooks with accurate contents and materials. Riverse (1981) has suggested that the teachers and textbook writers should test the learning materials and activities to see how they reflect or require normal uses of language within the classroom community. Previous research have investigated speech acts in real dialogues produced by foreign or second language learners compared to native speakers of that language. This study has compared the speech acts used in the dialogues of textbooks. Previous research have generally investigated the strategies used in producing one or more speech acts, but this study has attempted to determine the frequencies of speech act categories based on Searle's (1979) paradigm.
Speech act analysis is essential to understanding a dialogue because speech acts are in fact speaker's intentions conveyed by utterances. According to Lazaraton (2001, P. 105), nowadays, oral skills classes at all levels are often structured around functional uses of language. She (2001, P. 112) also claims that by accumulating research on speech acts and different varieties of English, for example, we will be in a better position to teach and design materials based on authentic language and communication patterns. The role of instruction in promoting the students' pragmatic competence has been proved beneficial. Hence, the importance of textbook as the centre of curriculum especially in the EFL setting should not be underestimated. Teachers need to be critical consumers of teaching materials. Research findings show that even the most recent textbooks are inadequate samples of pragmatic information required for developing learners' pragmatic competence. In order for our future textbooks, especially those for EFL purposes, to be accurate and adequate samples of pragmatic information much research need to be done on the quality and quantity of speech acts. Speech act information included in locally-made Iranian EFL textbooks have not been studied comparatively yet. The researcher thinks that the quality and the type of speech acts is one pragmatic aspect of learning a foreign language, which may be neglected or given little attention to in designing Iranian current EFL English textbooks. The present study compares the speech acts used in the dialogues authored by native speakers with those used in the dialogues authored by non-native speakers of English to answer the following questions:
1 The materials used in this study were the dialogue sections included in the two series of EFL course books. "Right Path to English" is a locally-made textbook series for national purposes written by Birjandi and Soheili (2005) who are native speakers of Persian. "New Interchange Intro" is a series developed for international purposes. This series has been written by Richards, Hull and Proctor (1998) who are all native speakers of English.
The instrument used in this study to analyze the materials was Searle's (1979) model of classifying speech acts. Assertives, Directives, Commissives, Expressives, and Declarations. Each of these categories consists of some subcategories. As seen in the table 3.1, the category of Directives, for instance, includes several sub-categories like requesting, inviting, ordering, commanding, advising, recommending, suggesting, daring, defying, and challenging. 
III. RESULTS AND ANALYSIS
Utterance as the smallest unit of analysis was considered a valid criterion for data analysis. Hence, the researcher selected the first 225 utterances from Intro, which were equal to the total number of utterances included in Right Path to English series. After the types of speech acts in the two groups were all determined, the frequency of occurrence and the percentage for each category, as indicated in Table 2 , were determined to answer the first two questions raised in this research. The reliability of the results was also checked by two independent inter-raters. Analysis of the data, as is somewhat clear from the table 2, indicated that the most frequently used types of speech acts in both textbooks belonged to the three categories of assertives, directives, and expressives, respectively. The commissives, on the other hand, had the least frequency of occurrence. In Right Path to English series, there were just two commissive utterances. This number included about 1 percent of the whole utterances in this series. The same category was not found in Intro at all. The category of commissives, in general, covered only 0.5 percent of the whole data.
The category of assertives in Intro was greater in number than the same category in Right Path to English series. However, for the other categories Right Path to English outnumbered Intro. For example, the number of directives in Right Path to English was 74, while the number of the same category in Intro was 57.
In both series, the category of declarations was not found, at all. As a rule, any category with no frequency is normally deleted from SPSS data list. Therefore, the category of Declarations was not considered in statistical computations.
As mentioned in table 2, assertives as the most frequent category comprised 46.5 percent of the whole data, while both categories of commissives and declarations occurred 0.5 percent (see table 4 .2). The main body of speech acts performed in both textbook series belonged to the three categories of assertives, directives, and expressives. The frequency of occurrence of these categories is 448, altogether. This number equals 99.5 percent of the total 448 speech acts. The frequency of occurrence and the percentage of each category have been presented in table 4.1.
The following diagram shows the percentage of each category of speech acts used in the total 450 utterances. As evident from the diagram, the category of assertives covers approximately half of the whole data. Directives and expressives are also the next two main categories of speech acts in the textbooks. To answer the third question of this research or to verify whether there was any correlation between the uses of speech acts in the two series of textbooks, the Chi-square test was applied. The critical value of Chi-square with the 3 degrees of freedom and a.0.5 was set at 8.287. This value was more than 7.81 which is the chi-square value intersected for 3 degrees of freedom. As a result, the null hypothesis, which claimed for no significant difference in the use of speech acts between the two series, was rejected.
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This study also investigated the number of direct and indirect speech acts used in the two series to see if there was any correlation between them. As indicated in table 4.4, Right Path to English comprised 163 direct and 62 indirect speech acts, while for Intro, there were 175 and 50 direct and indirect speech acts, respectively. Based on the table 3, in both series, the direct speech acts had been used more than the indirect speech acts. To verify if there was a relationship between the direct and indirect use of speech acts in the two series, the Chisquare formula was performed. As illustrated in table 4.3, the value 1.712 with 1 d.f at the level of 0.5 was resulted. Since the value obtained was less than the Chi-square value 3.84 intersected to 1 degree of freedom at 0.5, the claim for no significant relationship between the direct and indirect use of speech acts in the two series was rejected.
IV. DISCUSSION AND CONCLUSION
The results of this study revealed that dialogues used in these two series were different in the number of utterance included in each turn. For example, in 172 turns selected from Intro, there were 277 utterances. For Right path to English series, only 225 utterances were found. The mean number of utterance per turn used in Intro was 1.6, while the mean number of utterance per turn occurred in Right Path to English was 1.3. As the findings of this study shows, the dialogues of Right Path to English are generally shorter than the dialogues of Intro.
According to Kasper ; Nakai, 1999; Nakata, 1989; Sameshima, 1998) have revealed that the typology of speech acts appears to be universal; however, their realization can vary across cultures and languages. In other words, second or foreign language learners may access the same range of speech acts and realization strategies as do native speakers (Fraser, Rintell, & Walters, 1980; Walters, 1979), but they differ from native speakers in the strategies they use. In a comparative study on Chinese and English, Colvin (2002) concluded that the five different speech act categories were also found in Chinese language with the same frequencies as they were found in English, but the strategies used for some speech acts varied significantly.
Although the result of the present study is in line with the universality of speech act categories advocated by previous research findings, the frequencies found in the two textbooks showed discrepancies. One major difference, based on the Levinson (1987) , all cultures have been identified as being more or less direct. Bialystock (1993) suggests that languages themselves may differ in directness; however, the findings indicate that the types of structures used in Right Path to English are more polite compared to Intro. This is in line with Eslamirasekh (1993) stating that in a polite society like Persian, imperatives or directives are normally awkward and abrupt. In other words, Persian culture values indirectness. Although speech acts may be direct, the majority in everyday conversation are indirect.
According to Kasper and Rose (2001, p. 5) , "the main categories of communicative acts -in Searle's (1976) influential classification, representative, directives, commissives, expressives, and declarations -are available in any community, as are such individual communicative acts as greetings, leave-takings, requests, offers, suggestions, invitations, refusals, apologies, complaints, or expressions of gratitude.
Previous research on speech act performance of native speakers of different languages with that of learners of those languages (Bardovi-Harlig & Hartford, 1990;
Beebe & Takanashi, 1989b; Blum-Kulka, House, & Kasper, 1989 ; Garcia, 1989; Cohen & Oleshtain, 1993; Holmes, 1990; Nakai, 1999; Nakata, 1989; Sameshima, 1998) have revealed that the typology of speech acts appears to be universal; however, their realization can vary across cultures and languages. In other words, second or foreign language learners may access the same range of speech acts and realization strategies as do native speakers (Fraser, Rintell, & Walters, 1980; Walters, 1979), but they differ from native speakers in the strategies they use. In a comparative study on Chinese and English, Colvin (2002) concluded that the five different speech act categories were also found in Chinese language with the same frequencies as they were found in English, but the strategies used for some speech acts varied significantly.
Although the result of the present study is in line with the universality of speech act categories advocated by previous research findings, the frequencies found in the two textbooks showed discrepancies. One major difference, based on the research findings, between Right Path to English and Intro was related to the category of commissives. The number of commissives occurred in Right Path to English was two, while this category did not occur in the Intro. It is tempting to say that in the Anglo-Saxonist culture speakers avoid involving themselves in a proposition. To put it differently, native speakers of English tend to use hedges, while native speakers of Persian seem to commit themselves in a proposition and use more commissives comparing to those employed by native speakers of English. This fact refers to the difference in the strategies employed by speakers of both languages.
Another striking finding was that indirect speech acts used in Right Path to English outnumbered those used in Intro. Following Brown and Levinson (1987) , all cultures have been identified as being more or less direct. Bialystock (1993) suggests that languages themselves may differ in directness; however, the findings indicate that the types of structures used in Right Path to English are more polite compared to Intro. This is in line with Eslamirasekh (1993) stating that in a polite society like Persian, imperatives or directives are normally awkward and abrupt. In other words, Persian culture values indirectness. Although speech acts may be direct, the majority in everyday conversation are indirect.
The results of the study can have both theoretical and practical implications. Theoretical implications might be useful for researchers wishing to modify the existing theories of speech acts and teaching speaking. Practical implications can be beneficial to material designers, textbook writers, teachers and students.
The results of this study, which is unique in itself, are of great consideration to those who claim responsibility for EFL/ESL courses and syllabus designers. In choosing or developing textbooks and other kinds of teaching materials, textbook writers need to be aware of the research findings in order to select materials that are authentic and motivating for learners.
It seems that syllabus designers should consider the recent classification of speech acts such as requesting, inviting, complaining, apologizing, etc. in designing textbooks because it appears that these categories are universal in all languages and they deserve more attention.
The results of this study can be beneficial to those involving in textbook writing or the teaching career. One possible solution would be the using of successful dialogues reflecting the sociocultural norms of the target language to increase learners' understanding of linguistic behavior of the Iranian EFL learners. The second suggestion is modifying textbook dialogues authored by the Iranian textbook writers.
In general, both learners and teachers should be equipped with tools to make informed choices in negotiating effective communication and in presenting their intentions in a particular context. One suggestion is that teachers can select the materials in the classrooms that model the real language situations. To familiarize learners with different components of communicative competence especially in the use of speech acts, some activities such as tape recordings, role-playing activities, video films, and TV shows are suggested by the author.
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Textbooks as the major source of teaching and learning process in Iranian teaching settings should contain the adequate number of speech acts to promote teachers and learners' pragmatic competence. To design textbooks with sufficient number of speech acts conforming to the norms followed by native speakers of the language, EFL textbook writers should be linguistically and pragmatically competent in the target language in order to be able to incorporate the right numbers of speech acts in EFL textbooks. To recap, the speech acts deserve further attention when designing material and textbooks for Iranian learners of English.
This study was partly descriptive and partly comparative. In the descriptive part, it first attempted to determine the type and the number of speech acts used in two textbooks. In the comparative part, it tried to investigate if there was a correlation between the numbers and type of speech acts categories performed in the two series. Previous research proved that speech acts categories are considered as one of the universals of all languages and these categories are said to be found in all languages nearly with the same range or frequencies. The results showed discrepancies in the use of speech acts between the two series. The frequencies of speech act categories in the above mentioned textbooks were different. 
APPENDIX ONE. RIGHT PATH TO ENGLISH SERIES

BOOK ONE
